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What Do We Do?
The Institute for Educational Inquiry is the creation of the internationally recognized educator John I. Goodlad and colleagues, who have long pioneered innovative ways for schools and universities to work together for mutual improvement—work that has come to promising fruition in recent years.

The Institute’s primary mission is to define, develop, and implement what we call the Agenda for Education in a Democracy.  The Institute examines major problems facing schools and universities—problems that often have far-reaching implications for students, parents, educators, and American democracy.

Our work often challenges the conventional wisdom and popular, short-term “solutions.”  By examining the deeper, long-term issues behind such problems, we have been able to identify implications and costs often overlooked by others.  In doing so, we have been able to develop policy recommendations and solutions that are sensible, workable, cost-effective, and above all, grounded in a deep understanding of the role of education in a democratic society.

For example, the Institute has developed recommendations for teacher education programs that will ensure graduating teachers a solid background in civics and democracy so they can, in turn, better educate their students about their rights and responsibilities as citizens.

The Institute has examined such problems as teacher education improvement, the role of the arts in elementary schools, the liberal arts background of students in teacher education programs, the recruitment and support of minorities into teaching, the relationship between schools and the media, and other critical issues.

In conducting analyses of such problems, the Institute’s small full-time staff draws on the best thinking and practical expertise of university and school educators, both locally and nationally—and, in some cases, internationally. We report our findings in books and articles and on videotapes and the internet. In addition, we conduct leadership development programs for selected educators, media representatives, and community members that focus on critical problems and solutions.
Why Do We Focus on Democracy?

Danger comes in many forms.  Some dangers are posed by natural events like hurricanes, earthquakes, or floods.  We cannot eliminate these dangers, and so we do our best to protect ourselves from the damage they do.

Other dangers can be avoided or their impact lessened, or they can be eliminated altogether.  Often these are the dangers that humans pose to each other.  These dangers are frequently the result of one group pursuing a course of action in conflict with the needs or desires of another group.  In fact, one of the biggest challenges we have faced throughout history has been to learn how to resolve these kinds of conflicts peacefully and to minimize or eliminate their dangers.  One reason humans regularly reinvent government is to sort out our often-complex and sometimes contentious affairs.

Many different forms of government have tried to meet this challenge: fascism, socialism, communism, and democracy, to name a few.  Democracy, while certainly not without its flaws, seems to offer the best hope of enabling us to live together in relative peace and prosperity.  This is because democracy has a great virtue that the others generally lack: real democracy strives to ensure that everyone in a society contributes to the decision-making processes that affect their lives.

But democracy does not come about “naturally” or easily; it does not just happen.  Democracy is the result of people acting intentionally and collectively to create and perpetuate a particular and, ideally, an inclusive form of community and governance.  Because democracy can exist only insofar as people will it to exist, democracy is like a living entity that will perish if it is not nourished and cared for.  Ultimately it is those whom democracy serves—citizens—who must shoulder these responsibilities.

Democracy requires that vast numbers of people learn to play by the same rules, even if at times their purpose may be to change the rules.  To be a citizen in a democratic society is not like being a citizen in any other kind of society.  A healthy democracy requires that we learn to listen carefully, thoughtfully, and respectfully to others—even to those with whom we may disagree.  This, in turn, requires a willingness to set aside from time to time our own personal goals and to recognize—and even support—the goals of others.  

Democracy also requires that citizens develop the abilities to make careful and informed decisions about often-complex issues (health care or nuclear weapons policy, for instance).  Democratic citizens must also develop the skills to effectively communicate their personal views, hopes, dreams, desires, and concerns to others and, when necessary, to present reasonable arguments and support those arguments with clear logic and relevant data.  

We are not born with the skills or the knowledge required for effective participation in a democratic society, nor do we acquire them by simply going about our business.  Rather they must be learned, practiced, and nurtured.  This is why democracy requires that all citizens receive not just an education, but a particular kind of education.

Educating for democracy means more than simply teaching vocational skills or ensuring a literate workforce.  Educating for democracy means developing the individual and collective traits, skills, and dispositions necessary to a moral community—one that uses democratic principles and processes to determine right from wrong, good from bad.  Those who work with the Agenda for Education in a Democracy are committed to promoting and sustaining the kinds of educational experiences and institutions necessary to a healthy, renewing social and political democracy.  

Who Works with Us? 

Two primary organizations work with the Institute for Educational Inquiry: the Center for Educational Renewal and the National Network for Educational Renewal.  

The Center for Educational Renewal.  In 1985, John Goodlad, Ken Sirotnik, and Roger Soder founded the Center for Educational Renewal in the University of Washington’s College of Education.  The Center received several grants to support the creation of a network of school-university partnerships committed to the implementation of the Agenda for Education in a Democracy and the ongoing processes of self-evaluation, reflection, and change that we refer to as the simultaneous renewal of educator preparation and schooling.

The National Network for Educational Renewal (NNER).  The NNER is an organization committed to a shared vision of promoting and implementing the Agenda for Education in a Democracy.  The network’s activity is characterized by a sharing of each others’ successes and failures, ongoing dialogue that examines the conditions necessary to implementing the Agenda, shared approaches to problem solving, and systems of mutual support and assistance among members.

Staff members at the Center created the NNER concept in 1985.  Until 1998, Center and Institute staff members largely determined the NNER’s common activity, selected member settings, and annually reviewed the settings’ NNER-related work.  In 1998, the NNER became a self-governing entity.  

As of October 2006, 24 settings belong to the NNER.  These 24 settings comprise 42 colleges/universities (including faculty members from education and from the arts and sciences), more than 150 school districts, and over 700 K-12 partner schools.  Each college/university and its collaborating school district(s) compose a “site”; there are presently 42 sites in the NNER’s 24 settings. Of the 24 settings, 23 are spread over 20 states, and 1 setting is in Canada (Brandon, Manitoba). 
Educators from these sites contribute to the difficult work of identifying and eliminating barriers to deep and purposeful learning, both in schools and on college campuses.  No one group can accomplish this task alone; we must all work together to create and sustain the educational systems and conditions that will support and renew our democracy.  

NNER settings are listed below by state/province.  If the setting includes more than one institution of higher education, that number appears in parentheses.  Each setting’s date of entry into the NNER is also noted below; membership within some of the settings has changed since the original entry date.

Membership in the National Network for Educational Renewal

(as of October 2006)

	State/

Province
	Setting (Number of IHE sites within setting)
	Year

Admitted

	California
	· California State University, Chico
	2006

	Colorado
	· Colorado Partnership for Educational Renewal (5)
	1986

	Connecticut
	· University of Connecticut
	1988

	Georgia
	· Georgia Center for Educational Renewal at Georgia Southern University
	2002

	Hawai’i
	· Hawai’i Institute for Educational Partnerships
	1987

	Illinois
	· Illinois State University Partnership
	2002

	Maine
	· University of Southern Maine/Southern Maine Partnership
	1986

	Manitoba
	· Brandon School Division and Brandon University
	2004

	Minnesota
	· St. Cloud Network for Educational Renewal
	2001

	Missouri
	· Metropolitan St. Louis Consortium for Educational Renewal (2)

· University of Missouri–Columbia Partnership for Educational Renewal
	1993

2002

	Nebraska
	· Nebraska Network for Educational Renewal (2)
	1996

	New Jersey
	· Montclair State University Network for Educational Renewal
	1991

	New Mexico
	· Albuquerque Public Schools–University of New Mexico Partnership
	2003

	New York
	· The City University of New York and the New York City Department of Education (8)
	2000

	Ohio
	· Miami University Partnership

· Wright State University
	1991

1993

	South Carolina
	· South Carolina Network for Educational Renewal (6)
	1991

	Texas
	· Arlington University–School Network for Educational Renewal 

· El Paso Network for Educational Renewal
	2003

1993

	Utah
	· Brigham Young University–Public School Partnership
	1986

	Washington
	· University of Washington Partnership
	1986

	West Virginia
	· Benedum Collaborative/West Virginia University
	2003

	Wyoming
	· Wyoming School–University Partnership
	1986
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